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New York State Testing Program 
Grade 3 Common Core 

English Language Arts Test 
Released Questions with Annotations 

With the adoption of the New York P–12 Common Core Learning Standards (CCLS) in ELA/Literacy and 
Mathematics, the Board of Regents signaled a shift in both instruction and assessment. Starting in Spring 2013, 
New York State began administering tests designed to assess student performance in accordance with the 
instructional shifts and the rigor demanded by the Common Core State Standards (CCSS). To aid in the 
transition to new assessments, New York State has released a number of resources, including test blueprints 
and specifications, sample questions, and criteria for writing assessment questions. These resources can be 
found at http://www.engageny.org/common-core-assessments. 

New York State administered the ELA/Literacy and Mathematics Common Core tests in April 2014 and is now 
making a portion of the questions from those tests available for review and use. These released questions will 
help students, families, educators, and the public better understand how tests have changed to assess the 
instructional shifts demanded by the Common Core and to assess the rigor required to ensure that all students 
are on track to college and career readiness. 
Annotated Questions Are Teaching Tools 

 
The released questions are intended to help educators, students, families, and the public understand how the 
Common Core is different. The annotated questions demonstrate the way the Common Core should drive 
instruction and how tests have changed to better assess student performance in accordance with the 
instructional shifts demanded by the Common Core. They are also intended to help educators identify how 
the rigor of the State tests can inform classroom instruction and local assessment. To this end, these annotated 
questions will include instructional suggestions for mastery of the CCLS. 

The annotated questions will include both multiple-choice and constructed-response questions. With each 
multiple-choice question released, a rationale will be available to demonstrate why the question measures 
the intended standards; why the correct answer is correct; and why each wrong answer is plausible but 
incorrect. Additionally, for each constructed-response question, there will be an explanation for why  the 
question measures the intended standards and an annotated rubric with sample student responses that 
would obtain each score on the rubric. 
Understanding ELA Annotated Questions 

 
Multiple Choice 
Multiple-choice questions are designed to assess Common Core Reading and Language Standards. They will 
ask students to analyze different aspects of a given text, including central idea, style elements, character and 
plot development, and vocabulary. Almost all questions, including vocabulary questions, will only be 
answered correctly if the student comprehends and makes use of the whole passage. For multiple-choice 
questions, students will select the correct response from four answer choices. 

Multiple-choice questions will assess Reading Standards in a range of ways. Some will ask students to analyze 
aspects of text or vocabulary. Many questions will require students to combine skills. For example, questions 
may ask students to identify a segment of text that best supports the central idea. To answer correctly, a 
student must first comprehend the central idea and then show understanding of how that idea is supported. 
Questions will require more than rote recall or identification. Students will also be required to negotiate 
plausible, text-based distractors.  A distractor is an incorrect response that may appear to be a plausible 
correct response to a student who has not mastered the skill or concept being tested.  Each distractor will 
require students to comprehend the whole passage. 

The rationales describe why the distractors are plausible but incorrect and are based in common 

http://www.engageny.org/common-core-assessments


misconceptions regarding the text. While these rationales will speak to a possible and likely reason for 
selection of the incorrect option by the student, these rationales do not contain definitive statements as to why 
the student chose the incorrect option or what we can infer about knowledge and skills of the student based 
on their selection of an incorrect response. These multiple-choice questions were designed to assess student 
proficiency, not to diagnose specific misconceptions/errors with each and every incorrect option. 

The annotations accompanying the multiple-choice questions will also include instructional suggestions for 
mastery of the CCLS measured. 

Short Response 
Short-response questions are designed to assess Common Core Reading and Language Standards. These are 
single questions in which students use textual evidence to support their own answer to an inferential question. 
These questions ask the student to make an inference (a claim, position, or conclusion) based on his or her 
analysis of the passage, and then provide two pieces of text-based evidence to support his or her answer. 

The purpose of the short-response questions is to assess a student’s ability to comprehend and analyze text. In 
responding to these questions, students will be expected to write in complete sentences. Responses should 
require no more than three complete sentences 

The rubric used for evaluating short-response questions can be found both in the grade-level annotations and 
in the Educator Guide to the 2014 Grade 3 Common Core English Language Arts Test at 
www.engageny.org/resource/test-guides-for-english-language-arts-and-mathematics. 

Extended Response 
Extended-response questions are designed to measure a student’s ability to Write from Sources. Questions 
that measure Writing from Sources prompt students to communicate a clear and coherent analysis of one or 
two texts. The comprehension and analysis required by each extended response is directly related to grade 
specific reading standards. 

Student responses are evaluated on the degree to which they meet grade-level writing and language 
expectations. This evaluation is made using a rubric that incorporates the demands of grade specific Common 
Core Writing, Reading, and Language standards. The integrated nature of the Common Core Learning 
Standards for ELA and Literacy require that students are evaluated across the strands (Reading, Writing, and 
Language) with longer piece of writing such as those prompted by the extended-response questions. 

The information in the annotated extended-responses questions focuses on the demands of the questions and 
as such will show how the question measures the Common Core Reading standards. 

The rubric used for evaluating extended-response can be found both in the grade-level annotations and in the 
Educator Guide to the 2014 Grade 3 Common Core English Language Arts Test at 
www.engageny.org/resource/test-guides-for-english-language-arts-and-mathematics. 

 
These Released Questions Do Not Comprise a Mini Test 

 

This document is NOT intended to show how operational tests look or to provide information about how 
teachers should administer the test; rather, its purpose is to provide an overview of how the new test reflects 
the demand of the CCSS. 

The released questions do not represent the full spectrum of standards assessed on the State tests, nor do they 
represent the full spectrum of how the Common Core should be taught and assessed in the classroom. 
Specific criteria for writing test questions as well as additional assessment information is available at 
www.engageny.org/common-core-assessments. 

http://www.engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://www.engageny.org/resource/test-guides-for-english-language-arts-and-mathematics
http://www.engageny.org/common-core-assessments
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Read this article. Then answer questions 25 through 28. 
 

 

Sugaring Time 
 

by Gesina Berk 
 

1 You probably like to eat maple syrup on 
your pancakes and waffles, right? But did 
you know that real maple syrup comes 
from a tree? 

 

2 It is true. Maple syrup is made from the 
sap of sugar maple trees. Sap is made of 
water, sugar, and minerals. A tree needs 
sap to make leaves in the spring and to 
stay healthy year-round. 

 

3 When the weather is cold, sap is stored in 
the tree’s roots. But when the weather 
starts to warm up, sap begins to move up 
and down in the tree. This usually 
happens in March, when spring weather 
begins. 

 

4 On warm spring days, sap flows to the 
branches, where it makes leaves bud. On 
cool spring nights, sap goes back down to 
the roots. When the sap is flowing up and 
down in the tree for many days in a row, 
syrup makers start collecting it. Sugaring 
season has begun. 

 

Tapping the Trees 
 

5 Sap flows inside the tree. Syrup makers 
drill small holes in the tree to collect the 
sap. They call this tapping the tree. 

 

6 After syrup makers tap the tree, they put 
a spout into each hole. 
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7 Some syrup makers hang buckets beneath the spouts to collect the sap. 
When the buckets are full, they empty the sap into a gathering tank, which 
is taken to the sugarhouse. 

 

8 Other syrup makers use plastic tubing to collect the sap. The tubing 
connects to the spout and sap flows through the tubing into storage tanks 
near the sugarhouse. 

 

In the Sugarhouse 
 

9 Sap is mostly water. To make maple syrup, the water must be removed. 
This is done inside the sugarhouse. 

 

10 Sap is poured into large pans; then it is boiled. Boiling takes out the 
water, or makes it evaporate. Pure maple syrup is left behind. 

 

Filtering 
 

11 Before the syrup can be bottled, it must be filtered to remove the “sugar 
sand.” This is a gritty substance made of minerals from the maple tree. 

 

Color Grading 
 

12 After the syrup is filtered, it is graded by color: 
 

• Grade A—Light Amber (Fancy) 
 

• Grade A—Medium Amber 
 

• Grade A—Dark Amber 
 

• Grade B—(darkest of all) 
 

13 The best syrup to buy is the one you like the most. The darker the color, the 
stronger the flavor. 

 

Bottling It Up 
 

14 Now it is time to put the syrup into bottles. These bottles of maple syrup 
will be sent to grocery stores all around the world. 

 

Time to Rest 
 

15 When the days and nights stay warm, the tree leaves start to bud. When this 
happens the sap is not as sweet. And that means the maple syrup will not be 
as sweet, either. So syrup makers stop collecting sap. Sugaring season is 
over—until next year. 
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25. The first illustration best helps the reader understand the information in 
which paragraph? 

 

A paragraph 2 

B paragraph 4 

C paragraph 5 

D paragraph 7 
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26. Read the chart below. 
 
 

SUGARING STEPS 
 

 
 
1. Syrup makers tap trees. 

 
 
2. 

 
 
3. Syrup makers collect sap in buckets. 

 
 

Which statement best completes the chart? 
 

A Syrup makers store syrup in tanks. 

B Syrup makers boil sap in large pans. 

C Syrup makers put spouts into drilled holes. 

D Syrup makers pour sap into gathering tanks. 
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27. According to the Filtering section, why do syrup makers remove minerals from 
maple syrup? 

 

A Minerals make the syrup grainy. 

B Minerals change the syrup’s taste. 

C Minerals change the syrup’s color. 

D Minerals stop the syrup from flowing. 
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28. Which section of the article contains information about the process of turning sap 
into syrup? 

 

A  Tapping the Trees 

B  In the Sugarhouse 

C   Filtering 

D   Color Grading 
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25. Key: B (.29) 
MEASURES CCLS: RI.3.5: 

 

Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a 
given topic efficiently. 

 
HOW THIS QUESTION MEASURES RI.3.5: 

 

This question measures RI.3.5 because it requires students to use a sidebar illustration to enhance their 
understanding of the text. Students must interpret the visual information in the sidebar illustration as it relates 
to the information in the text. 

 
WHY CHOICE “B” IS CORRECT: 

 

Students who choose “B” are able to recognize how the illustration relates to the ideas described in paragraph 
5. The illustration shows the flow of the sap moving up toward the branches in the daytime and back toward 
the roots at night, which mirrors the way paragraph 4 describes the movement of sap during day and night. 

 
WHY THE OTHER CHOICES ARE INCORRECT: 

 

Choice A: Students may have chosen “A” because the illustration shows how sap flows in the trees, which is 
implied in paragraph 2. However, the text in paragraph 2 contains no information that maps directly to the 
sun, moon, and arrows. 

Choice C: Students may have chosen “C” because paragraph 5 mentions the movement of the sap, which 
the illustration captures, but the text does not explain the importance of day and night. 

Choice D: Students may have chosen “D” because paragraph 7 indicates the time and location for the 
placement of the buckets. However, the text focuses on what syrup makers do rather than the  natural 
processes portrayed in the illustration. 

 
HOW TO HELP STUDENTS MASTER RI.3.5: 

 

To prepare students to demonstrate the ability to utilize information in a sidebar to enhance understanding of 
the passage it accompanies, instructional activities can focus on recognizing the relationship between the 
two. Students can be asked to explain what the sidebar demonstrates and then to indicate the explicit 
wording in the text that corresponds to that explanation.
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  26. Key: C (.58) 
MEASURES CCLS: RI.3.3 

 

Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, sequence, and cause/effect. 

 
HOW THIS QUESTION MEASURES RI.3.3: 

 

This question measures RI.3.3 because it requires a student to understand the sequence for producing sap 
that the text describes. To answer correctly, a student must analyze the order of the steps needed to collect 
sap from trees. Use of terms such as “after” and “then” in the text offer additional assistance in the recognition 
of sequence. 

 
WHY CHOICE “C” IS CORRECT: 

 

Students who choose “C” use the text to identify the steps of the sap-making process in the correct order. In 
order to correctly identify the omitted step in the chart, the students must comprehend the processes involved 
in each step and place these steps in appropriate order. 
 

  WHY THE OTHER CHOICES ARE INCORRECT: 
 

Choice A: Students may have chosen “A” because the text describes the collection of sap and syrup in 
similar terms. As a result, it is easy to substitute syrup for sap when ordering the steps of the collection process. 

Choice B: Students may have chosen “B” because the text describes the process of collecting sap and 
preparing sap in similar ways. As a result, students may insert a step in the preparation process that seems to 
fit in the collection process. 

Choice D: Students may have chosen “D” because the text presents a sequential relationship between 
collecting the sap in buckets and pouring it into the tanks. This choice reverses the order of this process rather 
than describing the process of collecting sap in sequential order. 

 
HOW TO HELP STUDENTS MASTER RI.3.3: 

 

Three of the four choices describe steps in the collection of sap, but only “C” occurs in the appropriate 
sequential order. To help students succeed with questions measuring RI.3.3, instruction can focus on building 
students’ capacity to comprehend grade-level complex texts and the clear distinctions between different and 
related processes that are described in texts. Students can use vocabulary common to sequencing (later, 
next, after that, etc.) to recognize the order in which steps occur within a process and the sequential 
relationship between different processes. 

 



7 

 
  27. Key: A (.38) 
MEASURES CCLS: RI.3.1 

 

Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis 
for the answers. 

 
HOW THIS QUESTION MEASURES RI.3.1: 

 

This question measures RI.3.1 because it requires students to identify specific information in the text as the 
basis for answering the question. 

 
WHY CHOICE “A” IS CORRECT: 

 

Students who choose “A” have successfully identified that minerals change the consistency of syrup and that 
this change is the reason syrup makers want to remove minerals from the syrup. 

 
WHY THE OTHER CHOICES ARE INCORRECT: 

 

Choice B: Students may have chosen “B” because substances in the sap could have a negative effect on the 
syrup’s taste. The text may imply this connection, but it is not stated explicitly. 

Choice C: Students may have chosen “C” because the text indicates that minerals affect the syrup’s color. 
This change can be interpreted as negative and, therefore, a reason to remove the minerals, but the text does 
not state explicitly that color is the reason for wanting to remove minerals from the syrup. 

Choice D: Students may have chosen “D” because the presence of sand could be understood as affecting 
how syrup is collected. 

 
HOW TO HELP STUDENTS MASTER RI.3.1: 

 

While choices “B,” “C,” and “D” contain inferences that could be made about the removal of minerals, only 
choice “A” refers to information explicitly stated in the text. To help students succeed with questions measuring 
RI.3.1, instruction should focus on locating a portion of a passage that answers a question based on specific 
details contained in the text. 

 



  28. Key: B (.50) 
MEASURES CCLS: RI.3.5 

 

Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant 
to a given topic. 

 
HOW THIS QUESTION MEASURES RI.3.5: 

 

This question measures RI.3.5 because it requires students to recognize that a text feature, in this case a 
sub- heading, indicates a step in the process of converting sap to maple syrup. 

 
WHY CHOICE “B” IS CORRECT: 

 

Students who choose “B” recognize that this sub-heading introduces a specific step in how sap is made 
into syrup. Further, students recognize that the information within the sub-heading refers to the steps in the 
process that occur in the sugarhouse. 

 
WHY THE OTHER CHOICES ARE INCORRECT: 

 

Choice A: Students may have chosen “A” because of the sub-heading for tapping occurs before the 
sub- heading for the sugarhouse. Choice “A” is, then, part of the entire process for turning sap into syrup, 
but it is not the specific part of the process that the question asks about. 

Choice C: Students may have chosen “C” for the same reason they might choose “A,” however filtering 
occurs immediately after the sugarhouse. Like choice “A,” the information in this sub-heading does not 
describe the specific part of the process that the question asks about. 

Choice D: Students may have chosen “D” because this sub-heading describes the finished product 
rather than the specific step of the process that the question asks about. 

 
HOW TO HELP STUDENTS MASTER RI.3.5: 

 

While all of the choices for this question are sub-headings related to steps in the process, only one relates 
to the specific step referenced in the question. To help students succeed with questions measuring 
RI.3.5, instruction can focus on building students’ capacity to comprehend grade-level complex texts and 
requiring the students to explain how each subheading serves to organize specific information in the 
passage. 
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